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Abstract
In the Australian and Asia Pacific contexts, counselling is a fairly new discipline with a
decidedly fresh and foundational opportunity to explore the nature of the discipline in
generative ways arising from local contexts. This paper proposes to the profession a timely,
practical, and integrative model for mapping of core competencies for entry to the profession
of counselling psychotherapy. The model arises from an ongoing reflection on contemporary
Australian and Asian Pacific contexts after twenty-five years of practice in the human services
and counselling sectors and over a decade in tertiary counsellor education.
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Mapping Competencies for Entry to the Counselling Psychotherapy Profession in
Australia

Abstract
In the Australian and Asia Pacific contexts, counselling is a fairly new discipline with a
decidedly fresh and foundational opportunity to explore the nature of the discipline in
generative ways arising from local contexts. This paper proposes to the profession a timely,
practical, and integrative model for mapping of core competencies for entry to the profession
of counselling psychotherapy. The model arises from an ongoing reflection on contemporary
Australian and Asian Pacific contexts after twenty-five years of practice in the human services
and counselling sectors and over a decade in tertiary counsellor education.

Introduction
The purpose of this paper is not to convey even a briefly adequate survey of the literature in
the area of competencies in practice. Nor is the purpose to convey a comprehensive
description of the content areas under discussion. To really grapple with this paper, the most
challenging aspect for readers is that all of this prior knowledge is assumed. This reminds me
that I have written this paper assuming my undergraduate, graduate and doctoral studies in
fields related to western therapeutic practice along with well over a decade of teaching and
leadership in the field. The literature is extensive, long-standing, and can take a practitioner a
decade to gain a basic comprehensive perspective warranting a senior level analysis. In one
sense, this paper is written for those in positions of leadership who may appreciate a discourse
opened up around central issues of defining fields of competence related to design and
evaluation of curriculum in training programs. But at the same time, every practitioner at the
coal face knows what they need to do in order to practice in effective ways. We understand
the notion of core theoretical and skills based awareness – and we know that our perspectives
are always growing and changing if we wish to stay current, and to remain vital as a therapist.
With a sense of humility, we ought to come to this discussion realising that we must in some
ways put our personal bias aside to engage with a vision for the discipline that can provide a
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well-rounded, culturally-grounded, and practical model that can support the field regardless of
areas of specialisation, focus, or application.

Contemporary Contexts
From contemporary examples of national efforts towards articulating standards for practice
and education as competencies, such as those of the Task Group for Counsellor Regulation in
British Columbia, Canada (2007), a comprehensive package endorsed by at least three other
Canadian provinces to date and which forms the basis for accreditation and regulation in those
provinces, to the seminal work of pioneers in the field during the 1970s in America (Fuller
1975) which formed the basis and foundation for counsellor education in the decades that
followed, we acknowledge a longstanding interest in defining fields of practice and
competencies. More so, we understand that the profession has continually made efforts
towards greater appreciation and measurement of competencies.
During the past decade, the field overall has undergone extensive change and development.
Much of the development was brought about due to great advances in social technologies, as
well as greater appreciation for diversity, culture, and higher expectations around practitioners
being prepared for comprehensive and integrated approaches to practice. The profession has
been asked from within and from outside to demonstrate greater comprehension and
measurement of core competencies as a baseline for entry into the profession (Arrendondo et
al 1996). This movement has been viewed as important for establishing baselines for ethical
and professional conduct. Likewise, having baselines is important for the protection of the
public, for clear expectations around the social and professional content and boundaries of
practice, and for guidelines that assist counsellor educators to develop programs that meet the
needs of the public, of practitioners, and of professional governing bodies.
In recent years one expression of this shared disciplinary passion comes through considerable
efforts to study and articulate multicultural counselling competencies (Arrendondo et al 1996,
Cole 2008). On the international level, as mentioned above, one of the best examples of a
comprehensive framework for competencies as baseline for entry to the profession comes
from the Task Group for Counsellor Regulation in British Columbia, Canada (2007). From a
wider international perspective the British Colombia model is heavily influenced by existing
models deployed in the North American context, lending itself to forms of cultural and
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professional bias. Those of us working at the national and international levels in Australia
have already begun to articulate a comprehensive view of counselling and psychotherapeutic
practice that is unique from the North American model (Pelling et al 2007). In part, the Asia
Pacific perspective has been formed over the past decade from local, national, and regional
experience plus through a process of critical analysis of regional views verses our unique
perceptions on North American views. In so doing, the profession in Australia and
neighbouring countries has come to celebrate both the strengths and weaknesses of the North
American conception of the field, and to suggest that there are many other views globally
which need to be expressed, articulated, and considered which rest outside of the Northern
hemisphere perspective on the discipline.
Depending on people’s perspectives, the basic need to articulate a model for comprehensive
competencies may seem mute if not downright unnecessary. Certain practitioners may argue
that the western canon of practice is very well defined – who are we to suggest otherwise?
However, with a sociological and historical view of the field, it becomes clear that definitions
of practice and what the domains or boundaries of practice are, is in fact an ongoing and
lively debate within and outside of counselling and psychotherapy.
By raising the debate, and asking questions, and proposing a model for comprehensive
competencies as a baseline for entry into the profession, there is great potential for mutual
discourse, learning and change. There are also greater potentials for a wider understanding
between professional associations, bodies, and regulatory authorities in Australia and in the
Asia Pacific region. We might, for instance, ask ourselves: what is in fact unique about our
perspectives within the global profession? How do we within our Associations wish to define
the field? While much of the evolution of the profession, from a sociological stance, may
reside with Association and/or Federation politics as various groups gather and debate the
nature of the field of practice – by laying out on the table a map of competencies we have at
least somewhere concrete and tangible to begin a more logical and scholarly analysis of the
domains of practice as compared to what tends to remain a politically driven discussion based
in personalities vying for authority.
In contrast, this paper lays out a model focused on the core content and skills areas required
by the profession for students to gain entry as certified practitioners. The model proposed
brings together in one integrated package international sources and our Asia Pacific
experiences to articulate an integrative model for counsellor practice and education. This
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model only constitutes “a first major draft” that can feed further study, reflection, debate, and
practical development. The model can be used as a starting point for accreditation bodies
within various sectors within Australia and the Asia Pacific – towards a hopeful and necessary
development of actual accreditation models that make more sense, that lend themselves to
accountability and public-transparent analysis, and that are responsive to ongoing change and
challenge.

Regional and National Contexts for an Emerging Profession
We recall at this time that when the first Australian programs in counsellor education were
launched during the late 1990s, counselling as a discipline did not exist in the Australian
tertiary sector. Key infrastructure, professional bodies, literature, textbooks, and teaching
resources have been developed and instituted over the past six to ten years, with much room
for growth in future (Pelling et all 2007). In teaching we still heavily rely on overseas
resources, but with greater attention to multi-national sources that decentre American
approaches. It appears that contemporary approaches tend to move further in regards to
integrating inter-cultural studies, Indigenous approaches, post-colonial analysis, feminist and
gender studies, gay and lesbian discourses, narrative approaches, and critical sociological
analysis. Counselling as a field of practice is quite unique and distinct from allied fields
through the use of current integrative models of counselling and psychotherapy that include
aspects of human, social, and environmental ecology such as complex-systemic analysis,
among a wide diversity of other approaches and modalities.
With a wider view of counselling we also acknowledge that current philosophy emphasises
postmodernism, poststructuralism, post-colonialism, and narrative analysis. All of these new
conceptions reflect an inadequacy in previous theories and practices and offer challenges to
liberal humanist, existential, and narrowly understood empirical approaches upon which
much existing counselling curriculum is constructed. For these reasons, there seems to be a
collective albeit somewhat unspoken agreement among practitioners and instructors that the
field of counselling has transformed in many ways over the past ten years. There is also a
sense that these changes need to be reflected in fresh and new curricula that can speak to
widely endorsed competency standards.
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Likewise, key leadership changes on the national scene contributed to major developments
during 2008, with the historic convergence of opinion that encouraged the Australian
Counselling Association (ACA) and the Psychotherapy and Counselling Federation of
Australia (PACFA) to collaborate together for the first time in creating one independent
national regulatory authority for the field. This became the Australian Register of Counsellors
and Psychotherapists (ARCAP). As well, during the same year colleagues in Hong Kong
hosted the inaugural Asia Pacific conference at which a new multi-national Asia Pacific
Confederation of Counselling was founded.
Since 2008, the field has continued to grow and change following national governmental
developments in funding of private psychologists under Medicare. Counselling has moved
into many agency based forms of practice during this time while still maintaining a small but
important foothold in private practice services. A greater emphasis on comprehensive care
has seen the growth in mental health education as a concern within counsellor education.
Advances in the practice of supervision suggest future integration of at least introductory
supervision theory and skills within counselling psychotherapy as a whole.
Within the field there have been and will continue to be different levels of ‘accreditation’ of
practitioners. Within PACFA at this time, for example, there are entry level standards and the
highest level leading to being listed on a national register within the Federation. Within ACA,
there is now a four level system which defines competency. The latter will be discussed
below.
When taken together, widespread social technologies along with extensive disciplinary
changes plus moving forward with key infrastructure developments in the profession have all
set the stage for major Australian advances as well as major Pacific regional advances over
the coming years. All these changes increase the need for an integrated and distinct model of
counselling psychotherapy competencies so that pioneers in many countries can turn to such
a model for guidance and inspiration.

The work at hand
The following model reflects upon current requirements and the author’s sense of what may
be included (or ought to be considered) in upcoming aspirations for the level of entry to
clinical membership in the two peak national bodies in Australia (ACA and PACFA). It must
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be noted that both body’s requirements do not yet articulate core competencies. In concert
with international directions across many professions and within the clinical counselling
sectors in many countries, we suggest that core competencies are viewed as essential criteria
for entry to the profession.
Ultimately the profession as a whole and Associations in particular will need to consider the
baseline for entry to the profession and how this may be translated into the diverse
expressions which support what emerges as core competencies for practice. In this process,
aspects of current diversity may be sacrificed toward the clarity of core training requirements
which become accepted within the field. Personally, my belief is that diversity can be
accommodated within a universal and flexible model of core dimensions for education,
training and practice.
Faculty in various programs will need to reflect on the models that are proposed by the
profession, and part of this reflection needs to consider how we express this “core work” of
counsellor education and clinical practice within our program(s). Practitioners at the coal face
will need to examine their practice in light of this ongoing professional evolution and the
changes that are occurring at the national and international levels. This ongoing disciplinary
evolutionary process will take at least another ten years of further discussion, debate, and
hard-won experience and hindsight, before a profession-wide consensus may emerge. Within
this debate the push for governmental regulation among certain sectors of the profession may
continue to provide immediacy to these concerns, making our profession all the more aware
of the need to self-define our field of practice.
Allowing for all of these permutations, this paper focuses on laying out a “cosmology of
practice” or a map for core competencies for entry to the profession. Thus, like good and
faithful practitioners we begin with a big-picture and theoretical view of what our profession
looks like in its simple-though-elegant form.

The model
Beginning with a big-picture emphasis, ‘Table One’ presents a nested model that we propose
as a unifying and universal symbol of counselling and psychotherapy practice and education
across the sector. In many respects, the diversity and wealth of the discipline collectively can
be expressed by these inter-related spheres of knowledge, theory, and practice. Again, the
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purpose of this paper is not to engage in extensive discussion of these models. Rather our
purpose is to lay out the models for ongoing discussion, debate and consideration.
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Table	
  One	
  

	
  
Core competencies: The minimum standard required for entry level to the profession of counselling
psychotherapy, and for graduation from a four year Bachelor of Counselling or equivalent.
Graduate attributes: Qualities of graduates built into curriculum and complementary to and
integrated within the minimum standards required for entry to the profession of counselling
psychotherapy, and for graduation from a Bachelor of Counselling or equivalent – as determined by
each program following from their unique philosophies of teaching and learning.
Therapeutic approaches: The necessary therapeutic approaches as determined by each program
following from their unique philosophies of practice, teaching and learning, and expertise available.
Domains of practice competencies: The necessary domains of practice competencies as determined
by each program that build upon their unique approaches, and that further define the fields of
competency which their programs embody.
Human dimensions: The dimensions and definitions of meaning and purpose that arise from each
program’s core values, beliefs, and philosophies which convey their approach to therapeutic practice.
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‘Table Two’ is the ‘heart’ of the model proposed in this paper. The model articulates the 14 core
competencies for counselling psychotherapy as defined by a collective sense of the field unique to
Australia and to the Asia Pacific environment.
Table Two

What does this model mean?
Basically, the model proposed in Table Two suggests that there are 14 core competency fields
from which a range of specific competencies can be measured or assessed toward completion
of a Bachelor equivalency. This means that counsellors who wish to gain entry to professional
accreditation must successfully complete these competencies, or be deemed to have
completed them, by an accredited counsellor education provider.
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As of 2008, the competency domains defined by many overseas national regulatory bodies
include various expressions of core competencies in:
1. counselling process;
2. professional ethics;
3. collegial relationships;
4. diversity and culture, as well as
5. individual, couple, family, and
6. group – as areas deemed necessary for entry to the profession.

The proposed model is more comprehensive and includes:
1. self care;
2. supervision;
3. management and marketing;
4. clinical assessment;
5. mental health,
6. distance technology as well as
7. loss, grief and trauma.
While certain people may argue that the proposed model covers too many areas, a more
logical analysis suggests that these areas are already required in Australian and Asia Pacific
contexts, and are indeed a core part of practice within most international contexts. The main
challenge this model presents rests with educational providers who must grapple with ways to
apply a comprehensive body of theory, knowledge, and skill within a foundational
competency leading to graduation from a Bachelor award or qualifying Master degree or
equivalent.
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The other insight to offer at this stage is that the model as proposed does reflect directly on a
comprehensive knowledge of the disciplinary literature, and the so-called “new” domains
represented by areas such as clinical supervision, mental health, or marketing and
management of clinical practice are already well established within the literature, as well as
being practiced at the coal face and within many existing counsellor education programs –
and yet these core dimensions have never before been an overt and transparent part of what
constitutes professional accredited education and training for entry to the profession. By
remaining outside of our core competency models, these areas also lie outside of
accountability structures. They may or may not become part of counsellor education
programs, and in so doing, we may leave the training of counsellors and psychotherapists up
to chance depending on the knowledge, awareness and skill of various education programs. At
the same time we must acknowledge that over regulation of the field is not productive. Yet we
must agree that forming a basic map, vision or cosmology of what counselling practice is all
about will always leave a great deal of latitude for creativity and diversity in application and
interpretation. Both the spectrums of freedom and regulation must be maintained to some
degree for a sustainable and healthy disciplinary context.

Three Primary Levels of Competency
Each area within the 14 core competency areas relates to three specific measures that can be
addressed in different ways within any given training program. These are entry level
competency; advanced competency; and expert competency. These three levels allow
accreditation bodies and training providers to set realistic goals for outcomes in learning and
attainment. Below is a working description of each level.

1. Entry Level Competency
The Counsellor Psychotherapist at this level is able to handle all routine situations by
applying the relevant competency to the situation in a way that is consistent with standards in
the profession. They can function without supervision or direction, and within reasonable
timeframes. The Counsellor can select and apply competencies in an informed manner. The
Counsellor can anticipate outcomes in a given situation, and responds appropriately. The
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Counsellor is competent in demonstrating the range of measures and can be adequately rated
on each major field of competency. They are able to assess and recognise unusual or difficult
to resolve or complex situations. The Counsellor is able to take appropriate steps to address
these situations based on ethical standards of practice. They are capable and prepared to seek
consultation and/or supervision. The have capacity to review the research literature relating to
difficult or complex cases and as a matter of standard practice. The Counsellor is also highly
skilled in regards to appropriate issues and processes around referring the client on to other
services.
2. Advanced Competency
The Counsellor Psychotherapist working at this level has extensive experience and can
demonstrate a nuanced comprehension and acknowledgement of interpersonal and clinical
environments. Based on a long-term commitment to practice resulting in seasoned
perceptions that are able to quickly assess the dynamics of a case, the advanced clinician is
able to make efficient decisions and to facilitate effective and timely treatment plans. They
are able to discern the many aspects of a presenting situation while focusing in on important
areas for client outcomes. The advanced clinician is competent in proceeding toward
treatment outcomes and can work effectively with most unusual, difficult to resolve and/or
complex situations. With appropriate training and preparation, these practitioners are able to
engage in clinical supervision and in the education and training of counsellors.
3. Expert Competency
Counselling Psychotherapists with expert competency are recognized as leaders in the field.
The expert clinician is able to demonstrate excellent client outcomes and have normally
developed one or several clinical specialisations. The expert clinician is recognised for
contributing regularly to the advancement of the profession. They are often senior
practitioners who engage in clinical supervision, and/or counsellor education and training,
and/or to public and professional speaking engagements, conferences, and to original written
contributions to the literature of the field.
Taking this notion of levels of practice competency further, and applying it to current needs
within the profession as a more transparent model for the public, government and regulatory
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bodies, ACA has developed a four level model, reporting that they did this based on pressures
from employer groups.
ACA have indicated that “several employer groups including WorkCover (NSW) and the
Federal government have indicated that ACA needs to introduce a system that is more
transparent for employer groups. Categories need to be formed to reflect the real experience
and qualification level of members, terms such as Clinical and Professional do not do this and
the term Clinical tends to lend itself more to a medical leaning. The term Clinical in
counselling associations is also so overused with no consistent criterion it no longer reflects
experience and seniority it once had” (ACA 2011). ACA also suggest that introducing a
transparent system will allow employer groups to identify rates of pay appropriate for each
level, following the Australian system of levels within award systems, perhaps making the
newly instituted system a first step toward a National Award for Counselling Psychotherapy.
Australian Counselling Association Award Levels
Counsellor Level 1
-

Has graduated from an ACA Accredited Course of study.
Completes 25 Points of ACA approved Ongoing Professional Development per
annum.
Completes 10 hours Professional Supervision per annum.

Counsellor Level 2
-

-

Has graduated from an ACA Accredited Course of study at minimum Diploma Level
and has a minimum of 2 years post-Diploma professional experience; or 1 year postDiploma experience plus hold a Graduate (vocational or higher education)
qualification; and has completed a minimum of 50-hours Professional/Clinical
Supervision.
OR,
Has graduated from an ACA Accredited Course of study at minimum Degree Level.
AND,
Completes 25 Points of ACA approved Ongoing Professional Development per
annum.
Completes 10 hours Professional Supervision per annum.

Counsellor Level 3
-

	
  

Has graduated from an ACA Accredited Course of study at minimum Degree Level.
Has 3-years post qualification counselling experience, including minimum 750 client
contact hours.
Has completed a minimum of 75 hours Professional/Clinical Supervision and
completes 10 hours Professional/Clinical Supervision per annum.
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-

Completes 25 Points of ACA approved Ongoing Professional Development per
annum.
Requires a statutory declaration declaring client contact hours

Counsellor Level 4
-

Has graduated from an ACA Accredited Course of study at minimum Degree Level.
Has 6-years post qualification counselling experience, including minimum 1,000
client contact hours.
Requires a statutory declaration declaring client contact hours
Has completed a minimum of 100 hours of Professional/Clinical Supervision and
completes 10 hours Professional/Clinical Supervision per annum.
Completes 25 Points of ACA approved Ongoing Professional Development per
annum.

The ACA Levels of Award status provide a much clearer framework for placing the majority
of the members of the profession into relevant award categories. The categories can be more
easily associated with education and training as well as counselling practice and supervision
experience. In future, we imagine the levels may extend to include a more advanced
practitioner and senior level, particularly when this model is used to bid for associated levels
of salary. At the same time, it is conceivable that at some stage both PACFA and ACA may
increase entry to profession expectations, however, the transparency of the model proposed
by ACA suggests that Diploma qualified practitioners will have a place in the industry for the
foreseeable future.
This paper proceeds from the point of focusing on Level Two of the ACA framework noted
above, where the assumption is that practitioners are degree qualified or equivalent. The “or
equivalent” is used quite often in the higher education sector to allow for flexible entry into
programs based on a combination of prior education and professional or employment
experience. In this sense, the ACA model is not far off from the needs of the education sector
to more clearly define the needs of the profession in the context of designing programs that
meet entry and exit requirements.
What we really wish to map here is the main content areas of a Bachelor of Counselling for
entry into the profession, as we are assuming that regardless what happens in future with
“lower” level qualifications the standard is now set at this minimum of a degree qualification,
and that this will become even more clear over the coming years.
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Conclusion
This paper then proceeds to map the 14 Core Competencies for Counselling Psychotherapy.
The best way to map this complex set of measures seems to be in a ‘grid’ into which the
various parts of each competency area can be placed. By documenting these areas in a way
that describes the required content or focus and application of the competency, we have
provided a valuable baseline from which to construct counsellor education programs – as
well as to lay claim to a process of possible accountability through a documented practice of
education and training.
We also not that to this time, the responsibility to map curriculum has largely been the sole
domain of higher education providers. This proposed model does not negate the traditional
independence of the education sector to self-define curriculum content focus and pedagogy
standards. However, in Australia the mass scale erosion of the higher education sector has
resulted in the corporatization of the sector, to some degree, which has influenced a move
during the past decade to grab market share in while providing a less than adequate
disciplinary content and standard for counsellor education, often housing counselling courses
under a social sciences umbrella without adequate provision for professional disciplinary
standards.
Clearly if the higher education sector cannot manage its own affairs and provide the highest
quality of education and professional standing, other sectors of the Australian society must
step up to the plate and contribute to the establishment of accreditation standards. In many
respects, this is the role of groups like PACFA and ACA, which even though they have been
in some ways too closely aligned with educational providers, must also realise their civic
duty as professional members of such a group in society to articulate an independent
membership-driven stance on defining standards for practice and for education to practice.
Having stated these things it is important to note that in my case, this paper has been in a
process of development since 2007 when I was working within the counselling program of the
University of New England. This paper reflects the evaluative emphasis of these years where,
truth be told, many of the programs in which I found myself working were felt to be less
adequate and less contemporary than they could have been. This is no news as my prior work
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has suggested many ways that counsellor education can be improved, especially in regards to
minority populations. When finishing this paper I had only just taken on the role of Program
Leader in Counselling with the University of the Sunshine Coast. Therefore, it needs to be
clear that this paper does not represent a reflection on any specific program from the past or
present. Indeed, this paper reflects on a rather ideal model of what we ought to consider as
important to include in a comprehensive but realistic and manageable program that may run
between three to four full time years.

My role within programs and in the profession over the years has been as a voice of
conscience and contention, for example, raising debates and issues that needed to be
considered during the rush of the Howard Government era when we were forced to rationalise
and dismantle much that we had prior created. Without a doubt, the wider corrosive politics of
education and the internalised processes that academics engage in during the development of
educational programming reflect the fundamental critical issues of this era in which we live,
underscored by the stress and anxiety that occurs when changing or developing programs. It is
no wonder that many express how stressful the higher education sector can be as a place to
work. Most essentially, when academics feel their jobs may be on the line under economic
rationalist agendas or simply due to what appears to be a pervasive social loathing by
members of government toward independent scholarship that would dare to speak to the
issues of the day and to provide a necessary social and scientific conscience to the decisions
of government, corporate and business concerns, we have a situation when most academics
just stop contributing to the social debate for fear of their job security. In this context, the
corporate management of education can lead to the compromise of academic standards.
Corporate dominance in higher education can reduce scholarship to a product.
These are powerful statements that reflect back on the Australian Government agenda which
needs to be confronted by all sectors of society, and that have their own unique impact on
counselling education programs. The profession of counselling psychotherapy provides one
important example of the importance of civic support of higher education, its standards and its
integrity. The independence of scholarly and academic affairs are factors essential for the
development of the professions, as our task is to not only help define the field of practice but
to speak to the real and most difficult issues of society with a pragmatic concern for public
health and safety.
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Therefore, it is important to realise that the model proposed here does not agree with first
admitting limitations. Academics today are big on foregrounding limitations, because they
know how hard it is to effect change. They also know how defeating it can be to invest
enormous personal energy into their passion only to realise that the system will crush them
one way or the other. In spite of these contexts, which I have great empathy for, this model
proposed reflects on what is possible and what ought to be considered regardless the
particular contexts of any given school or institution. My approach is still to move forward
with dreams and visions for my profession as my primary commitment, otherwise I would
have given up several years ago and this work would not see the light of day.
The 14 Core Competencies for Counselling Psychotherapy is designed for any program across
the field to fill in their own measures relevant to each category. Some information or
examples are provided.
The Grid may assist program faculty and teams in determining how their own program can
address the standards in their own unique ways. Likewise, the Grid could assist professional
bodies in requesting information about how programs address criteria in a more transparent
and comprehensive manner.
Additional columns or additional categories can be added to further define specific
competency criteria for each component of curriculum. So this draft is only a draft and ought
to be developed and debated as necessary. For example, certain fields of competency may
take on less significance, and others will be fore-grounded. We see this as a natural and
necessary expression of the diversity our discipline supports. Depending on the program
emphasis, each field will be toned down or expanded accordingly.
The Grid can be used for many purposes. Some of these purposes may be to:
1. express curriculum that currently exists,
2. evaluate and develop course content,
3. rate or assess candidates, and
4. form a basis for accreditation of programs.
For example, within a learning context, a ‘Student Assessment Grid’ can be generated from
the information provided here that can be integrated throughout a curriculum, making setting
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assessment tasks and outcomes easier, while giving students a map through which to navigate
during their program.
As the nature of this paper is about tabling the model for discussion, this paper will end with
an open invitation to members of the profession to consider what you wish to see as the future
of our field, and how you would want the future education of counsellors to evolve.
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